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1. Aims and objectives

Our special educational needs and disabilities (SEND) policy aims to:

> Make sure our school fully implements national legislation and guidance
regarding pupils with SEND

> Set out how our school will:

o Support and make provision for pupils with special educational needs
and disabilities

o Provide pupils with SEND access to all aspects of school life so they
can engage in the activities of the school alongside pupils who do not
have SEND

o Help pupils with SEND fulfil their aspirations and achieve their best

o Help pupils with SEND become confident individuals living fulfilling
lives

o Help pupils with SEND develop skills that will help them in adulthood

o Communicate with pupils with SEND and their parents or carers and
involve them in discussions and decisions about support and
provision for the pupil

> Explain the roles and responsibilities of everyone involved in providing for
pupils with SEND

» Communicate with, and involve, pupils with SEND and their parents or
carers in discussions and decisions about support and provision for the pupil

> Make sure the SEND policy is understood and implemented consistently by
all staff

2. Vision and values

Lord Deramore’s Primary School is committed to inclusion and aspires to engender a
sense of community and belonging. All children and families in our school community
are equally valued. We aim to eliminate prejudice and discrimination in an
environment where all children can flourish and feel safe.

Our child and family centred approaches aim to offer equal opportunity to all
learners, including those with special educational needs and disabilities and those
whose early life experiences have had a negative impact on their learning and
wellbeing. We aspire to identify, assess and meet individual needs such that each
child receives the support they need to access the rich curricular and social
opportunities offered by our school, and to reach their full potential.

In relation to this policy, we are mindful of identifying needs and making appropriate
provision for those whose academic and life outcomes may be compromised by:

their learning differences (including being a more able learner) or disabilities
being looked after by the local authority or adopted from care

being at risk of disaffection and exclusion

having social, emotional and mental health difficulties

having physical disabilities.



At Lord Deramore’s we recognise that pupils learn at different rates and that a child’s
age, stage of development and emotional maturity will affect achievement. We are
particularly aware of the needs of our Early Years and Key Stage 1 pupils, for whom
maturity is a crucial factor in terms of readiness to learn. In our school, we aim to
identify these needs as they arise and provide learning and teaching contexts which
enable every child to achieve their full potential.

3. Legislation and guidance

This is based on the statutory guidance Special Educational Needs and Disability
(SEND) Code of Practice, Keeping Children Safe in Education and working together
to improve school attendance.
This policy is also based on the following legislation:
Part 3 of the Children and Families Act 2014, which sets out schools’
responsibilities for pupils with SEND

The Special Educational Needs and Disability Regulations 2014, which set out
local authorities’ and schools’ responsibilities for education, health and care
(EHC) plans, SEN co-ordinators (SENCOs) and the special educational needs
(SEN) information report

The Equality Act 2010 (section 20), which sets out the school’s duties to make
reasonable adjustments for pupils with disabilities

The Public Sector Equality Duty (section 149 of the Equality Act 2010), which set
out the school’s responsibilities to eliminate discrimination, harassment and
victimisation; and advance equality of opportunity and foster good relations
between people who share a protected characteristic (which includes having a
disability) and those who don’t share it

The governance guide for maintained schools which sets out governors’
responsibilities for pupils with SEND

The School Admissions Code, which sets out the school’s obligation to admit all
pupils whose education, health and care (EHC) plan names the school, and its
duty not to disadvantage unfairly children with a disability or with special
educational needs

4. Inclusion and equal opportunities

At our school we strive to create an inclusive teaching environment that offers all
pupils, no matter their needs and abilities, a broad, balanced and challenging
curriculum. We are committed to offering all pupils the chance to thrive and fulfil their
aspirations.

We will achieve this by making reasonable adjustments to teaching, the curriculum
and the school environment to make sure that pupils with SEND are included in all
aspects of school life.

5. Definitions

5.1 Special educational needs


https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/ukpga/2010/15/part/11/chapter/1
https://www.gov.uk/guidance/governance-in-maintained-schools
https://www.gov.uk/government/publications/school-admissions-code--2

A pupil has SEN if they have a learning difficulty or disability that requires special
educational provision to be made for them.

They have a learning difficulty or disability if they have:
A significantly greater difficulty in learning than most others of the same age, or

A disability which prevents or hinders them from making use of facilities of a kind
generally provided for others of the same age in mainstream schools

Special educational provision is educational or training provision that is additional
to, or different from, that made generally for other children or young people of the
same age by mainstream schools.

5.2 Disability

Pupils are considered to have a disability if they have a physical or mental
impairment that has a substantial and long-term adverse effect on their ability to do
normal daily activities.

The school will make reasonable adjustments for pupils with disabilities, so that they
are not at a substantial disadvantage compared with their peers.
5.3 The 4 areas of need

The needs of pupils with SEND are grouped into 4 broad areas. Pupils can have
needs that cut across more than 1 area, and their needs may change over time.

Interventions will be selected that are appropriate for the pupil’s particular area(s) of
need, at the relevant time.

Communication and Pupils with needs in this area have difficulty communicating with

interaction others. They may have difficulty understanding what is being said
to them, have trouble expressing themselves, or not understand or
use the social rules of communication.

Pupils who are on the autism spectrum often have needs that fall
in this category.

Cognition and learning = Pupils with learning difficulties usually learn at a slower pace than
their peers.
A wide range of needs are grouped in this area, including:

e Specific learning difficulties, which impact 1 or more specific
aspects of learning, such as: dyslexia, dyscalculia and
dyspraxia

e Moderate learning difficulties
e Severe learning difficulties

e Profound and multiple learning difficulties, which is where
pupils are likely to have severe and complex learning
difficulties as well as a physical disability or sensory
impairment



Social, emotional and
mental health

Sensory and/or
physical

These needs may reflect a wide range of underlying difficulties or
disorders. Pupils may have:

e Mental health difficulties such as anxiety, depression or an
eating disorder

e Attention deficit disorder, attention deficit hyperactive
disorder or attachment disorder

e Suffered adverse childhood experiences

These needs can manifest in many ways, for example as
challenging, disruptive or disturbing behaviour, or by the pupil
becoming withdrawn or isolated.

Pupils with these needs have a disability that hinders them from
accessing the educational facilities generally provided.

Pupils may have:

e A sensory impairment such as vision impairment, hearing
impairment or multi-sensory impairment

e A physical impairment

These pupils may need ongoing additional support and equipment
to access all the opportunities available to their peers.

6.ROLES AND RESPONSIBILITIES

Provision for children with special educational needs is a matter for the school as a
whole and all members of staff share in the responsibility of meeting those needs.

6.1 The Special Educational Needs Coordinator

The Special Educational Needs Coordinator (SENDCo) Mrs Rachel Carr will:
e Work with the headteacher and SEND governor to determine the strategic
development of the SEND policy and provision in the school



6.2.

Have day-to-day strategic responsibility for the operation of this SEND policy
and the co-ordination of specific provision made to support individual pupils
with SEN, including those who have EHC plans

Provide professional guidance to colleagues and work with staff, parents,
and other agencies to ensure that pupils with SEND receive appropriate
support and high-quality teaching

Advise on the graduated approach to providing SEND support

Advise on the deployment of the school’s delegated budget and other
resources to meet pupils’ needs effectively

Be the point of contact for external agencies, especially the local authority
and its support services

Liaise with potential next providers of education to ensure that our school
meets its responsibilities under the Equality Act 2010 with regard to
reasonable adjustments and access arrangements

Ensure the school keeps the records of all pupils with SEND up to date

Support class teachers and teaching assistants in teaching and supporting
children with SEND

Liaise with parents of children with SEND

Maintain a range of resources and teaching materials to enable appropriate
provision to be made

Keep informed of current developments with special education through
continued professional development

Contribute to the in-service training of staff

Liaise with colleagues to complete assessment requests (e.g. RSA (Request
for Statutory Assessment), CAMHS request for diagnosis)

Advise staff on suitable strategies and interventions for children with SEND

Complete screening tests within school (where possible) to identify potential
specific learning difficulties (SpLD), e.g. dyslexia

The SEND Governor

The SEND Governor, Mrs. Sue Perutz, will:

6.3.

Help to raise awareness of SEND issues at governing body meetings

Monitor the quality and effectiveness of SEND provision within the school
and update the governing body on this

Work with the head teacher and SENDCo to determine the strategic
development of the SEND policy and provision in the school

The head teacher

The head teacher, Mr. James Rourke, will:

Work with the SENCO and SEND link governor to determine the strategic
development of the SEND policy and provision within the school

Work with the SENCO and school governors to make sure the school meets
its responsibilities under the Equality Act 2010 with regard to reasonable
adjustments and access arrangements

Have overall responsibility for, and awareness of, the provision for pupils
with SEND, and their progress



Have responsibility for monitoring the school’s notional SEND budget and
any additional funding allocated by the LA to support individual pupils

Make sure that the SENCO has enough time to carry out their duties

Have an overview of the needs of the current cohort of pupils on the SEND
register

Advise the LA when a pupil needs an EHC needs assessment, or when an
EHC plan needs an early review

With the SENCO, monitor to identify any staff who have specific training
needs regarding SEN, and incorporate this into the school’s plan for
continuous professional development

With the SENCO, regularly review and evaluate the breadth and impact of
the SEND support the school offers or can access, and co-operate with the
LA in reviewing the provision that is available locally and in developing the
local offer

With the SENCO and teaching staff, identify any patterns in the school’s
identification of SEN, both within the school and in comparison with national
data, and use these to reflect on and reinforce the quality of teaching

6.4 Class teachers

Each class teacher is responsible for:

Planning and providing high-quality teaching that is differentiated to meet
pupil needs through a graduated approach

The progress and development of every pupil in their class

Working closely with any teaching assistants or specialist staff to plan and
assess the impact of support and interventions, and how they can be linked
to classroom teaching

Working with the SENDCo to review each pupil’s progress and development
and decide on any changes to provision

Ensuring they follow this SEND policy, EHC plans and MSPs
Communicating with parents/carers regularly to:
o Set clear outcomes and review progress towards them

o Discuss the activities and support that will help achieve the set
outcomes

o ldentify the responsibilities of the parent, the pupil and the school

o Listen to the parents’/carers’ concerns and agree their aspirations for
the pupil
Contributing to EHCP (Education Health Care Plan) and MSP (My Support
Plan) review meetings

Use the assess, plan, do, review process to regularly monitor progress
against MSP and EHCP targets

Write SMART targets (Specific, Measurable, Achievable, Relevant, Time-
bound) for children with MSPs and EHCPs

6.5 Teaching Assistants



TAs should:

be fully aware of the school’'s SEND policy and the procedures for identifying,
assessing and making provision for pupils with SEND

work as part of a team with the SENDCo and the teachers supporting pupils’
individual needs and ensuring inclusion of pupils with SEND within the class
follow guidance from the class teacher, subject leads or SENDCo when
delivering specific interventions to an individual child or small group
contribute to the assess, plan do and review SEND provision cycle

6.6 Parents or carers

Parents or carers should inform the school if they have any concerns about
their child’s progress or development.

Parents or carers of a pupil on the SEND register will always be given the
opportunity to provide information and express their views about the pupil’s
SEND and the support provided. They will be invited to participate in
discussions and decisions about this support. They will be:

Invited to termly meetings to review the provision that is in place for their child

Asked to provide information about the impact of SEN support outside school
and any changes in the pupil’s needs

Given the opportunity to share their concerns and, with school staff, agree
their aspirations for the pupil

Given an annual report on the pupil’s progress

The school will take into account the views of the parents or carers in any
decisions made about the pupil.

6.7 The pupil

Pupils will always be given the opportunity to provide information and express
their views about their SEND and the support provided. They will be invited to
participate in discussions and decisions about this support. This might involve
the pupil:

Explaining what their strengths and difficulties are
Contributing to setting targets or outcomes

Attending review meetings

Giving feedback on the effectiveness of interventions

The pupil’s views will be taken into account in making decisions that affect
them, whenever possible.

7. SEN information report

The school publishes a SEN information report on its website, which sets out how
this policy is implemented in the school.

The information report will be updated annually and as soon as possible after any
changes to the information it contains.

8. Our approach to SEND support



8.1: Ildentifying pupils with SEND and assessing their needs

A range of evidence including information concerning progress in areas other than
academic attainment e.g. social and emotional development is considered when
identifying the nature and level of a child’s needs. This includes:
e Information about attainment and progress from previous settings
e Information from parents/carers
e Information from class teachers based on observations and from the regular
assessments of all children in the class which will identify children whose

progress:
= s significantly slower than that of their peers starting from the same
baseline

= fails to match or better the child’s previous rate of progress
= fails to close the attainment gap between the child and their peers
= widens the attainment gap
e Information from specific assessments carried out by the SENDCo or outside
agencies (Educational Psychologist, NHS Occupational Therapist, NHS
Speech and Language service, Child and Adolescent Mental Health Service
etc.)

Slow progress and low attainment, persistent disruptive or withdrawn behaviours,
poor concentration or a diagnosis will not automatically mean a pupil is recorded as
having SEND. The decisions as to whether to put a child on the school's SEND
register and whether their needs can be met by through universally available
provision, or whether something different or additional is needed will be made in
consultation with the SENDCo and with reference to the City of York Special
Educational Needs Banding Documents.

Care will be taken in identifying and assessing SEND for children whose first
language is not English; difficulties related solely to limitations in English as an
additional language will not be identified as SEND.

8.2: Consulting and involving pupils and parents

Parents are always informed when a child is identified as having SEND and parental
consent is sought before a child is put on the SEND register. At Lord Deramore’s we
aim to work in partnership with parents at every stage of SEND provision process
with a view to ensuring that:
e we develop a holistic understanding of the pupil’s areas of strength and
difficulty
e we take into account the parents’ concerns and when reasonable/possible
accommodate their wishes
e everyone understands the agreed outcomes sought for the child
e everyone is clear on what the next steps are
e as far as possible there is a continuity of approach between school and home

For children requiring the higher levels of support and/or involvement from other
agencies, or with an EHCP, the targets for the term will be discussed with parents,
together with an evaluation of their child’s progress against previous targets. Parents
are welcome to make a contribution towards the evaluation and target setting.
Minutes of formal review meetings will be made and recorded in the My Support Plan
or Education and Health care plans and or logged on our school systems.

Children with SEND often have a unique knowledge of their own needs and
circumstances and their own views about what sort of support would most help them.



At Lord Deramore’s we seek to show sensitivity and respect in listening to children
and to take their views into account in planning provision.

We encourage self-evaluation and involvement in target setting and completion of a
pupil passport (MSP Part 2). We recognise the importance of the child having
understanding and ownership of their targets if they are to work actively towards
achieving them. Pupils are supported to contribute to their review meetings as fully
as possible. Their views are always recorded in their plans before the meetings.
Often, they attend part of the meeting and share their achievements with a film,
presentation or, depending on their individual strengths and difficulties, to answer
questions or express their views directly.

8.3: Supporting Transition

At Lord Deramore’s we are mindful of the positive impact of good transition support
on pupil progress and well-being. Practice to support transition within school or into
new settings includes:

e SEND transition meetings between previous and new teachers/settings to
ensure information about the child’s personality, needs and provision is
shared

e Collation of all plans, specialist reports etc., to be passed up with the pupils in
addition to digital copies being filed on the system

e Provision of individually tailored Social Stories/transition books for children
who struggle with the social and emotional aspects of change

e Additional supported transition visits to secondary settings are arranged for
children with SEND

8.4: Our approach to teaching pupils with SEND.

Teachers are responsible and accountable for the progress and development of all
the pupils in their class.

High-quality teaching is our first step in responding to pupils who have SEND. We
hold to the principle of ‘What works for our highest needs pupils works for all. Work
will be adapted or supported so that the curriculum is accessible to all. This may
include the use of specific interventions and support such as the precision teaching
for reading and spelling, or pre-teaching key skills or vocabulary. We aim to be highly
flexible and creative in our approach to teaching children with SEND, and where
necessary develop highly personalised provision. We are committed to following the
frameworks advocated by the City of York’s Specialist Teaching Teams (such as the
SCERTS model and Communication Friendly Practice) but within these parameters
we seek to meet individual needs, not just an SEND label.

8.5: Adaptations to the curriculum and learning environment (See also our
Accessibility Plan)

We make a wide range of adaptations to ensure all pupils’ needs are met and that
disabled pupils are increasingly able to participate in the curriculum. These
adaptations include:

e Quality first teaching, following guidance from EEF (Education Endowment
Fund) research — explicit instruction, cognitive and meta-cognitive strategies,
scaffolding, flexible grouping, use of technology

e Adapting our strategies and staffing for example providing children with
difficulties relating to attachment a secure base, nurturing model

e Using recommended aids, such as laptops, coloured overlays, dyslexia
friendly fonts and backgrounds, visual timetables, task sheets etc



e Differentiating our teaching, for example, giving longer processing times, pre-
teaching of key vocabulary, reading instructions aloud, etc.

e Maintaining an autism friendly school environment—calm consistent colour
scheme, low lighting areas, calming sensory room, access to green spaces,
absence of bells or electric hand driers.

e Attachment friendly behaviour policy

8.6: Additional support for learning

Our teaching assistants are trained to deliver interventions for children with SEND.
This support may be in the form of small group or on a one-to-one basis. SEND work
with TAs may be directed and monitored by the class teacher and SENDCo and/or
by other professionals such as Speech and Language Therapists, Occupational
Therapists, CYC Specialist Teachers or the school’s well-being worker. Children who
receive funding for additional support via their EHCP will have additional adult
support as needed. This may be in our SEN hub or in class. They will not have a
named one-to-one TA. This is to prevent a child becoming overly dependent on one
adult and to encourage the development of independent learning skills.

8.7: Enabling pupils with SEND to engage in activities available to those in the
school who do not have SEND

We are committed to doing all that is possible to ensure there are no barriers to our
pupils with SEND enjoying the same activities as other pupils in our school. To this
end:

e all of our extra-curricular activities and school visits are available to all our
pupils, including our before-and after-school clubs

e all pupils are encouraged to go on our day and residential trips — supported by
social stories, additional staff etc.

e all pupils are encouraged to take part in sports day, school plays, special
workshops etc. No pupil is ever excluded from taking part in these activities
because of their SEND or disability

e we strive to maintain and improve a physical environment physical
environment which enables disabled pupils to take better advantage of the
education, benefits, facilities, and services we provide (see our accessibility

plan)

8.8: Support for improving emotional and social development

At Lord Deramore’s we believe that good mental health and social skills are the
keystones to learning for all pupils including those with SEND. Support for pupils to
improve their emotional and social development includes:

e all staff striving to build strong, nurturing relationships with children and to
build open and trusting relationships with parents so that problems can be
recognised and addressed at an early stage and referred to the SENDCo and
ELSAs (Emotional Literacy Support Assistants)

e keeping a register of vulnerable children and coordinating support via
SENDCo. This may involve accessing interventions led by the ELSA’s and/or
with parental consent a referral to the school’'s Well-being Service worker

e having an attachment friendly, relational behaviour policy which uses empathy
and emotion coaching approaches to help children learn to self-regulate and
to eliminate the stress of traditional behaviourist discipline methods which are
particularly detrimental to children with social and emotional difficulties
relating to attachment and early trauma (see our Behaviour Policy)



e encouraging pupils with SEND to be part of the school council, to become
play leaders etc.

e supporting pupils with SEND to access clubs such as Circle of Friends
Groups within school and referring and sometimes funding access to clubs
and groups outside school

e creating individual behaviour plans for children who struggle to regulate or
who require additional support and methods due to SEND need and working
with parents to develop positive parenting strategies

e fostering a culture in which all differences including learning differences are
understood and respected and in which bullying is promptly addressed (See
our anti-bullying policy)

8.9: The graduated approach to SEN support

Once a pupil has been identified as having SEN, we will take action to remove any
barriers to learning, and put effective special educational provision in place. This
support will be delivered through successive rounds of a 4-part cycle known as the
graduated approach.

1. Assess

The pupil’s class teacher and the SENDCO will carry out a clear analysis of the
pupil’s needs. The views of the pupil and their parents/carers will be taken into
account. The school may also seek advice from external support services.

The assessment will be reviewed regularly to help make sure that the support in
place is matched to the pupil’s need. For many pupils, the most reliable way to
identify needs is to observe the way they respond to an intervention.

2. Plan

In consultation with the parents/carers and the pupil, the teacher and the SENDCO
will decide which adjustments, interventions and support will be put into place, the
expected outcomes, and a clear date for review.

All staff who work with the pupil will be made aware of the pupil’s needs, the
outcomes sought, the support provided and any teaching strategies or approaches
that are needed. This information will be recorded in a My Support Plan part 1 (pen
portrait) and Part 2 (short term targets and provision) and will be made accessible to
staff who work with the child.

Parents/carers will be fully aware of the planned support and interventions, and may
be asked to reinforce or contribute to progress at home.

3. Do
The pupil’s class or subject teacher retains overall responsibility for their progress.

Where the plan involves group or 1-to-1 teaching away from the main class or
subject teacher, they still retain responsibility for the pupil. They will work closely with
any teaching assistants or specialist staff involved, to plan and assess the impact of
support and interventions and how they can be linked to classroom teaching.

The SENDCO will support the teacher in further assessing the pupil’s particular
strengths and weaknesses, in problem solving and advising on how to implement
support effectively.

Some children with EHCPs may access the Hub (EY and KS1) or the Den (KS2)
Work will be planned by the SENDCo/TA4 staff following teacher’s planning and
adapting according to need.

4. Review



The effectiveness of the support and interventions and their impact on the pupil’s
progress will be reviewed in line with the agreed date. Staff should continuously
monitor and adapt provision if it is no longer working but formal target reviews take
place termly for children at School Support level and half-termly for those with an
EHCP.

We will evaluate the impact and quality of the support and interventions. This
evaluation will be based on:

e The views of the parents/carers and pupils
e The level of progress the pupil has made towards their outcomes
e The views of teaching staff who work with the pupil

The teacher and the SENCO will revise the outcomes and support in light of the
pupil’s progress and development, and in consultation with the pupil and their
parents/carers.

8.10: Levels of support

School-based SEN provision

Pupils receiving SEN provision will be placed on the school’s SEND register. These
pupils have needs that can be met by the school through the graduated approach.
Where the pupil’s needs cannot be adequately met with in-house expertise, staff will
consider involving an external specialist as soon as possible.

The provision for these pupils is funded through the school’s notional SEND budget.
On the census these pupils will be marked with the code K.

Education, health and care (EHC) plan

Pupils who need more support than is available through the school’s school-based
SEN provision may be entitled to an EHC plan. The plan is a legal document that
describes the needs of the pupil, the provision that will be put in place, and the
outcomes sought.

The provision for these pupils will be funded from the school’s notional SEND
budget, and potentially from the LA (from the high-level needs funding block of the
dedicated schools grant).

On the census these pupils will be marked with the code E.

8.11: Evaluating the effectiveness of SEND provision

We evaluate the effectiveness of provision for pupils with SEND in a number of ways
including:
e reviewing pupils’ individual progress towards their goals each term via MSP
and EHCP reviews
e reviewing the impact of specific interventions
using pupil questionnaires
e monitoring of classroom practice by the SENDCo senior leadership and
subject coordinators
e analysis of pupils tracking data and test results for individuals and cohorts of
children including through the Cherry Garden tracking tool



e monitoring engagement using engagement model resources

using specific assessments such as the GL Dyslexia Portfolio and the GL
Non-Verbal Reasoning Tests

monitoring of procedures and practice by the SEND governor

annual Report to Parents

school self-evaluation

the School Development Plan and SEND Action Plan

9. Attendance

Many pupils with SEND face complex barriers to attendance. Their right to an
education is the same as any other pupil and therefore the attendance ambition for
these pupils is the same as it is for any other pupil. However, they may need
additional support.

Our approach to supporting pupils who are absent from school due to their SEND is
set out in our attendance policy.

10. Safeguarding

We recognise that pupils with SEND can face additional safeguarding challenges.
Children with disabilities are more likely to be abused than their peers, and additional
barriers can exist when recognising abuse, exploitation and neglect in this group.

For more details of the pastoral support we offer pupils with SEND, and the support
we provide to help pupils overcome any communication barriers they face, see our
safeguarding/child protection policy.

11. Looked After Children, Children Adopted from Care and
Children under a Special Guardianship Order

As a school we are very aware that this group of children are highly vulnerable
learners. We strive to develop attachment friendly practice to mitigate the impact of
attachment issues and trauma which is a common feature of the early lives of this
group of children.

11.1: Roles

Designated teacher: Rachel Carr

Deputy designated teacher: James Rourke

The designated teacher for looked after and previously looked after children will take
a leadership role in promoting the educational achievement of every looked after and
previously looked after child on our school’s roll, and ensuring that their personal,
emotional and academic needs are prioritised. They will also be the central point of
initial contact within the school for the external agencies working with these pupils.

11.2: Duties and Responsibilities
Ethos and culture

e Contribute to the development and review of whole-school policies and
procedures so that they do not unintentionally put looked after and previously



looked after children at a disadvantage (for example, procedures such as

induction and transition)

Promote a culture in which looked after and previously looked after children

are:

= Prioritised for academic support

= Encouraged to actively participate in school life

= Supported to succeed and aspire to further and higher education or highly
skilled jobs

= Able to take ownership of their learning and have opportunities to discuss
their progress

= Able to discuss difficult issues (such as SEN, bullying, attendance) in a
frank manner

Teaching and learning

Set high expectations of looked after and previously looked after children’s
learning, and ensure teachers set targets that accelerate progress

Advise teachers on inclusive teaching strategies to ensure equity for looked
after, previously looked after children and children under a special
guardianship order

Advise on the use of assessment for learning approaches to improve the
progress of these pupils, and help them and their teachers understand where
they are in their learning and their next steps

Looked after children with special educational needs

Ensure that the SEND code of practice, as it relates to looked after children, is
being followed

Where any looked after child has an EHCP, monitor the pupil’'s Personal
Education Plan (PEP) to ensure it works in harmony with the EHC plan to set
out how their needs are being met

Working with staff

Ensure that they themselves, and other school staff, have strong awareness,
training and skills around the specific needs of looked after and previously
looked after children and how to support them

Work with the school’s designated safeguarding lead to ensure any
safeguarding concerns regarding these pupils are quickly and effectively
responded to

Working with carers, parents or guardians

Promote good home-school links

Support progress by ensuring effective communication with carers, parents or

guardians

Ensure carers, parents or guardians understand:

= The potential value of one-to-one tuition and are equipped to engage with
it at home

= How the school teaches skills such as reading and numeracy

Encourage high aspirations and working with the child to plan for their future

success and fulfilment

Working with external agencies
e Build and maintain relationships with other professionals, in particular the

virtual school head (VSH) and the local authority’s SEND department, to
ensure the school responds effectively to its pupils’ needs



e Work with relevant professionals, including the VSH, to ensure that they (the
designated teacher) and other school staff have the skills to identify signs of
potential mental health issues among looked after and previously looked after
children, and know how to access further assessment and support where
necessary

e Work with relevant professionals, including social workers and school staff, to
develop, monitor and review looked after pupils’ PEPs

12. Expertise and training of staff

Our staff have considerable expertise and training with regard to SEND provision.
Our SENDCo has the NPQSENCo qualification alongside another member of SLT.

We have a team of teaching assistants with specialist SEND experience and
knowledge.

Continuing staff development focuses on increasing awareness of inclusion issues
and on the variety of teaching strategies and learning resources available, for
example training on the Wellcomm Early Years Speech and Language toolkit and on
Little Wandle phonics catch-up interventions.

All staff are provided with regular opportunities for training courses related to the
needs of the children they are working with or to prepare for particular intervention
programmes. For example, staff routinely access SCERTS based autism training
from our CYC Autism Specialist Teaching Team. Training on specific needs such as
Dyslexia, Dyscalculia and Attachment Difficulties is regularly delivered by the
SENDCo. In addition, the SENDCo attends specialist training and disseminates
information to the staff. From time-to-time members of external agencies and support
services may hold training sessions for the whole staff on particular SEND issues for
example Comic Strip Conversations training to support children with ASC to develop
social communication skills and PDA (Pathological Demand Avoidance).

13. Working with other agencies

The Lord Deramore’s SEND team routinely work with a range of other agencies to
ensure all our children with SEND and their families receive the expert support they
need. These agencies include:

e NHS Speech and Language Therapy services — assess, plan for and review
children with Speech language and |[Communication needs — advise school
and families about intervention work- offer training

e NHS Paediatric Occupational Therapy Service — assess children and advise
school and families for sensory issues, dyspraxia etc. — offer training

e CYC Healthy Child Service — support around health issues including eating
concerns

e CYC Educational Psychology Service — termly reviews held with SENDCo —
advice given — carry observations and assessments in particular to support
statutory Assessment for EHCP requests — offer staff training

e CYC Specialist Teaching Teams, including:
= outreach work from Haxby Road specialist provision for Speech,

Language and Communication Needs — support for individuals and
training and guidance on universal communication friendly practice



= Autism team — regular observation visits, advice, resources and training on
SCERTS model autism support -support for families

e Voluntary sector organisations including Young Minds and Young Carers

e CYC Schools Well-being Service — provide support and guidance for our
Emotional Literacy Support Assistants (ELSAs) and offer some direct work
and training

e Child and Adolescent Mental Health Service (CAMHS) — assess for ASC,
ADHD etc. and persistent mental health needs

14. ADMISSION ARRANGEMENTS

Lord Deramore’s Primary School strives to be a fully inclusive school. All pupils are
welcome, including those with SEND. When applying for a place at the school,
parents are encouraged to share with the Head Teacher and SENDCo any special
educational needs that have already been identified in their child. The school will
then try to ensure that appropriate provision (which can be supported by the City of
York’s Specialist Teaching Teams and NHS services) is in place to support the child
on entry and throughout their time at the school. If at any point it is felt that a
mainstream place within our school is not in the best interest of the child (or could
pose a significant impact on the education of others), this will be discussed with
parents/carers and with the local authority.

15. Complaints about SEND provision

Lord Deramore’s Primary School recognises that the partnership with parents is
crucial to the progress of all pupils. Therefore, parents are encouraged to consult the
class teacher or SENDCo to discuss any concerns or problems. However, if there is
a complaint regarding the SEND provision for a child the following steps should be
taken:

e Discuss the matter with the class teacher and/or the SENDCo.

e If the problem is not resolved arrange a meeting with Mr Rourke, the Head
Teacher. It may be appropriate for others to be involved in the meeting (e.g.
the class teacher, SENDCo or other professionals). You can also speak with
the SEND Governor, Mrs Sue Perutz. We will make every effort to resolve
the matter in school.

e If the problem still remains unresolved you can meet with a representative of
the Local Authority. Contact a member of the SEND department on 01904
554320 or emailing SENdept@york.gov.uk to arrange this.

York Special Educational Needs and Disability Information, Advice and
Support Service (SENDIASS) (formerly known as York Parent Partnership Service)
provides information, advice and support to parents, carers, children and young
people in relation to Special Educational Needs and Disability (SEND) and related
health and social care issues https://www.york.gov.uk/SENDIASS.

The service is free and can be provided over the telephone, during home visits or

through support at meetings concerning SEND and disability and is able to support

parents at any point in the complaints procedures.

Parents of pupils with disabilities have the right to make disability discrimination

claims to the first-tier SEND tribunal if they believe that our school has discriminated

against their children. They can make a claim about alleged discrimination regarding:
e EXxclusions


https://www.york.gov.uk/SENDIASS

e Provision of education and associated services
e Making reasonable adjustments, including the provision of auxiliary aids and
services

16. Monitoring arrangements

This policy and information report will be reviewed by Rachel Carr (SENDCo) every
year. It will also be updated if any changes to the information are made during the
year.

It will be approved by the governing board.

We will evaluate how effective our SEND provision is with regards to:

> All staff's awareness of pupils with SEND at the start of the autumn term

> How early pupils are identified as having SEND

> Pupils’ progress and attainment once they have been identified as having
SEND

> Whether pupils with SEND feel safe, valued and included in the school
community

» Comments and feedback from pupils and their parents/carers

17. Links with other policies and documents

This policy links to the following documents:
e Accessibility plan

e Behaviour policy Single Equalities Action Plan
e Anti-bullying policy

e Complaints procedure

e Confidentiality policy

e Equality Plan and Procedure

e Flexi-education Policy

e SEND Report

e The Local Offer

so¢ran,  Approved by FGB
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